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Throughout this presentation we will be reviewing the data necessary to make a variety 
of decisions.
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As you already know, data is an essential component of the IEP process. It should be 
used to create IEP goals/objectives, determine instructional and testing 
accommodations/modifications, and to determine eligibility for the alternate 
assessment. By creating these "data stories" for students from multiple sources of 
materials, we are creating a clear understanding of how the student is performing 
and what they might need to improve
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This list is not exhaustive of the possible data used for IEPs. It should be noted that 
psychological assessments and evaluations, including information associated 
with IQ tests. It is important to not use the IQ score as a qualifying measure 
but to use the descriptive information in the evaluation on what the student 
can and cannot do.
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As you already know data is an integral process for developing IEP goals and objectives 
for the IEP. We will quickly review what this could look like because this 
information will help to inform alternate assessment decisions.
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The IEP should be a clear picture of the student. When thinking about the relationship 
between differently abled students and the general education students how much the 
student was considered to participate in the general education setting should be 
considered. When students are not include there should be specific data and reasoning 
behind this decision which should be included in the IEP.
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To begin the IEP writing process the initial or 3 year re-eval should be considered, state and 
classroom testing, work samples, interviews with the student, progress monitoring data, 
and checklists should be considered. This along with observations by teachers, parents, 
paraprofessionals, related services providers, administration, and other should be 
considered. All of this information is helpful in creating the present levels of performance 
that will provide a clear picture of how the student is currently performing.
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This information should act as a funnel to inform goal/objective writing. When revising 
goals, case mangers should consider the questions outlined on this slide.
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Selecting accommodations should also be a process that uses data .
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There is a balance between over accommodating and under accommodating. Because 
of this balance, it is essential to ensure special educators are using data to make 
these decisions. Observational data can be collected and the accuracy of the 
assignment calculated with and without the accommodation. Also it should be 
considered if the student could use a less invasive form of an accommodation and 
still be successful. Having an accommodation placed in an IEP requires instruction 
for the student in order to fully understand how to use the accommodation and 
when it would be useful. Because our goal should be to increase the independence 
of the student. These questions should be considered.
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1. Accommodations should be used during instruction, therefore all instructional 
supports should be provided during testing:
“All of my students use spell checkers when they are writing in class so why can’t 

they have them during the test?” 
“The teachers read the math problems during instruction every day so all of the 

students need the math test read out loud.” 
2. Including accommodations in the IEP "Just in Case" the student needs it. 
3. Extended time will help low-performing students get more answers correct.

1. Only good instruction will help students get more answers correct.
2. Accommodations will not take the place of good instruction.

4. Educators misunderstand what is required of the student to manage those 
accommodations on the test.

5. Waiting too long to figure out what the student’s needs are for the test.
AT doesn't work with the test platform
Not enough time to practice on the online platform with accommodations
Accommodation is not in the IEP
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The Learning Map provides the larger structure of skills and knowledge that the DLM 
assesses. Each point on that learning map represents a single skill. Each point is 
called a node. 

Each Essential Element has a “mini-map” made up of nodes, or skills, that are arranged 
from a beginning skill to a more complex skill. Each level of complexity is called a 
linkage level. There are five linkage levels for each Essential Element.
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Shown here is one small portion of the learning map for ELA. Each rectangle is a node. 
It is not important that the nodes are not legible here. This view is shown simply to 
point out the multiple arrows between nodes representing the multiple pathways 
of learning and that skills are connected to one another, each skill supporting and 
touching another. These nodes are organized into smaller, mini-maps, that are 
more useful for teachers to use when designing instructional plans for students and 
for measuring the Essential Elements.
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If they don't master a linkage level, they drop one linkage level for next testlet but they 
would drop down two for scoring because they didn't show mastery at either 
linkage level.
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The first criteria: Student has a disability, or disabilities, that significantly impacts 
cognitive function and adaptive behavior. This means that the student may have one or 
more disabilities that prevents them from participating in standard academic classes and 
course work. That a student is deaf or hard-of-hearing, blind or visually impaired, has 
limited or no use of their arms, legs, hands, or has poor motor skills, are not considered 
disabilities that should be used in evaluating whether or not a student would meet this 
criteria. The disability, or disabilities, that should be considered here include those that 
affect their cognitive functioning and adaptive behavior.

A note on communication: A student may lack adequate communication abilities for a 
variety of reasons. Because it may be difficult to understand what a student is trying to 
communicate, it may cause an error in finding a student eligible for the alternate 
assessment. Without the ability to express their needs, wants, and what they know, it is 
impossible to know what they understand. While communication ability is not part of the 
criteria for alternate assessment, it is important that all students have access to an 
effective communication system they will use. While lack of a communication system may 
make the eligibility decision difficult, the absence of a communication system alone is not 
reason enough to find a student eligible for the alternate assessment.
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As documented in the IEP, the student’s present levels of academic achievement indicate 
their ability to make progress through the alternate achievement 
standards (EEs) and the short term objectives include skills and concepts reflected in the 
steps found in the alternate achievement standard (EEs) learning maps, and the 
annual academic goals are closely aligned to grade-level alternate achievement 
standards. In order to accomplish this, there should be a clear picture in the present levels 
that is data driven which demonstrates that the student's ability is within the realm of 
Essential Elements.
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This criteria references the level of difficulty a student may have learning and may be, 
more than the other criteria, the hallmark of students who benefit from taking the 
alternate assessment. While every student, regardless their disability status, may 
be challenged when learning particular content or skill, a student eligible for the 
alternate assessment may need a level of very intense, repetitive instruction over 
the course of many weeks, months, or, in some cases, years, before they achieve 
mastery.

What this means is that students who are eligible for the alternate assessment typically 
have a lot of trouble generalizing skills and knowledge from setting-to-setting and 
from one circumstance to another. In evaluating evidence for this criteria, Teams 
should consider the types of skills and knowledge that the student is have difficulty 
transferring from one setting to another. Teams should look for many skills, both 
academic skills and life skills, that the student needs consistent, intensive 
reminding, repeating, and reteaching in order to learn and to maintain.

Students who are eligible for the alternate assessment also require extensive 
modifications to classroom materials. Typical materials may not be able to isolate 
specific skills or content that the student is working on. The alteration of materials 
for a student being considered for the alternate assessment is vastly different from 
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their typical peers. Tools that are modified to mitigate the effects of a student’s 
physical or sensory disability do not fall into this category even though materials
often take these challenges into account.

43





45



46



47



By following this process and using the evidence form, then these factors never come 
into the conversation – they aren't needed.
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Actual attachment of IEP pages – NOT "See IEP"

Acquiring skills; especially academic skills
Look at functional skills in how they affect the student's ability to learn academic concepts; 
especially abstract academic concepts and their ability to generalize.
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Application of skills
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This is a simpler form and does not include a place to list specific evidence. The 
Documentation Form is where IEP Teams can list the evidence they use and align that 
evidence to the specific criteria.
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When explaining to parents about graduation options: explain the differences in 
graduation requirements such whether or not the student will get a diploma when they 
graduate, if there are specific requirements such as an exit portfolio or other presentation 
or credit/course requirements that students would have meet and how those 
requirements will be modified for their needs.
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All states are required to assess students with disabilities, including students with the 
most significant cognitive disabilities, and to include them in accountability
calculations. In other words, the academic progress of students with significant 
cognitive disabilities is important in determining the overall performance of schools 
and districts across the country. The goals and outcomes of the alternate 
assessment program are the same as for any other state test given to any other 
student: to ensure that standards-based skills and content are taught at levels that 
are meaningful and challenging and to determine which knowledge and skills 
students have learned. Given information about what students know and can do, 
educators can make changes in programs and instruction that increase learning for 
students.
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The one major outcome of the ESSA one percent rule is to ensure that all students, 
regardless of disability status, income level, or race/ethnicity receive access to the 
general education curriculum. Access to the general education curriculum looks 
different for every student. However, even for students with significant cognitive 
disabilities, access to the curriculum is essential because without it, no student can 
or will make progress towards mastering any of the skills or knowledge required for 
a fulfilling life outside of school. 

ESSA outlines many requirements for states and LEAs that I will cover later in this 
presentation but the over-arching goal is to ensure appropriate educational 
opportunities for each student enrolled in our schools.
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Prior to Congress passing ESSA, there were no requirements for IEP teams to be formally trained on how 
to apply or interpret the criteria for participating in the alternate assessments. This led to many 
different interpretations and resulted in some places over-identifying students for these tests. In 
order to address this issue, ESSA requires that IEP teams be trained, that parents be notified of the 
potential impact of the eligibility decision on their child’s education, and to document that districts 
have applied the criteria appropriately to all students being considered for the alternate assessment.

States are required to test all students in mathematics, English language arts, and science. The only way 
an LEA may be able to test more than 1% of students is if the LEA submits a waiver to the SEA (to the 
state). There will more on the waiver process for LEAs a little later in the presentation.

As we discussed last year, LEAs may exceed the one percent but only under two conditions. One is that 
LEA’s total enrollment is very small – between zero and 1,000 students in grades K-12. This would 
mean that finding a few students eligible would push the LEA over the 1% threshold.

The other reason is that the primary purpose of the LEA is to provide specialized programs for students 
with disabilities. The only LEA in Rhode Island meeting that criteria is the Rhode Island School for the 
Deaf.

However, while LEAs may apply for a waiver from the state, states may not exceed the 1% cap unless 
they also request a waiver from the US Department of Education. However, states may only request
a waiver if 95% of all Rhode Island’s students were assessed. This is the same 95% participation rate 
that all schools must meet for accountability purposes. 
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The LEA requirements on this slide will all be included as section in the action plans LEAs 
over 1% will be required to submit. 
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The first step to take is to find out if your LEA will be likely to exceed the one percent 
threshold for the alternate assessment. Use the calculation slide earlier in this presentation 
to gather the necessary information and determine if your LEA may exceed the one 
percent threshold. If your LEA is likely to, someone in your LEA must complete the One 
Percent Justification Form by March 23, 2018. Once we receive your application for a 
waiver, we will review that information and discuss any extenuating circumstances before 
we approve or deny the application. There will be more guidance coming on this aspect of 
the process at a later date.

Also, from this point forward, as IEP Team meetings are scheduled, you can use this 
recorded presentation for training if you wish. IEP Teams where students clearly do not 
meet the criteria for the alternate assessment do not need to view this presentation. IEP 
Teams for students who are already on the alternate assessment or where there are 
questions about whether the student does or does not meet the criteria, must view this 
presentation.

The same applies to the IEP Team Assurances Form. If a student is being considered for the 
alternate assessment, that form must be signed and included in the student's records.

It is also important that educators and parents of students with disabilities are aware of 
the accommodations available on all statewide assessments. There are many ways to 
combine accommodations and test supports during testing that can increase access for 
students. All of our state assessments also have a Unique Accommodations Form that can 
be completed for any accommodation not specifically named in the accommodations 
manual. If you have any questions, please do not hesitate to ask.
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This slide shows how we calculated the percentage of students who tested using the 
alternate assessment for each LEA. We performed these calculations after we received the 
testing files for the DLM, RICAS, and SAT assessments. 

The formula on this slide is fairly straightforward. RIDE used the number of students who 
took the DLM assessments, by content area, across the tested grade levels and divide that 
number by the total number of students in the LEA who took each content area 
assessment. Remember:
• Grade 10 students are not be included since no alternate assessment is given at that 

grade level.
• Students who took the DLM, or any other state assessment, who were tuitioned by your 

LEA to an outplacement school, were also included.
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This chart shows the number of LEAs at various participation rates. There are 22 LEAs that 
did not have any students taking the DLM last year and there are nine LEAs who are either 
at 1.0% or below. These LEAs will not have to submit an action plan to RIDE. However, the 
majority of RI LEAs, 27 in total, are above the 1% cap. Twelve LEAs have rates at or above 
1.6%. 
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This slide compares 2016-17 school year to the 2017-18 school year. You can see the 
overall number of students tested in grades 3-8 and 11 decreased and yet the number of 
students taking the alternate assessments increased by almost 100 students. This, of 
course, increased the percent of students taking the alternate assessment from 1.2% to 
1.3%. The number of LEAs over the 1% didn’t change too much but what is surprising is 
that 24 of those 27 districts increased the total number of students taking the DLM last 
year. This is explored further on the next slide.
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